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ABSTRACT 

The publication, a summary of a two-day workshop for 
education and rehabilitation personnel working, with the mentally 
retarded studefat-client , contains the rationale for work-study \a 
experience^ programs^ guidelines for establishing' and maintaining'' a 
program, and information on various stages of the process. The^ ^ 
following papers, •which are includfed in' the document, were presented: 
John R. Peck (D^epartment of Special Education, University of Texas, ' 
Austin), «Why We Heed Work-Study Programs"; Stanley Fudell 
(Department of Special Education, Texas Te^h University, Lubbock) , 
"Planning and Implementation of a. Work-Study Program**; and Tom J* 
Hicks (Director of Special Education, Arkansas State Department of 
Bducation, »^Status of Program Standards and Accredita tian for 
Work-Stu^y Programs in Arkansas". Two role-playing panel discussions, 
also included, were held to exemplify the establishment of a 
work-study .experience program and to provide insight into the 
cooperative nature of the program and familiarization with the 
student-client* (EA) 



* Documents acquired by ERIC include many inforioal unpublished * 

* materials not available from other sources. ERIC makes every effort * 

* to obtain the best copy available. He vet the less, items of marginal ^ 

* reproducibility are often encountered and this affects the quality * 

* of the* microfiche and hardcopy reproductions ERIC makes available * 

* via the ERIC Document Reproduction ServjLce (EDRS.) . EDES is not * 

* responsible for the quality of the original document. Reproductions * 

* supplied bj ED'RS are the best that can be made from the original. * 



WORKSHOP 



on the ' 

WORK-STUDY EXPERIENCE PROGRAM 

Hot Springs, Arkansas 
Apr-il 14-15, 1971 




Edited by 
Jack Mv^Plummer, Ph.D. 



Sponsored b.ys"" 
Region VIII Education Service Center ' 
Arkansas Relxabilitation Research and Training Center 
jjkansas Rehabilitation Service 
Arkan&SHL Department of Education 




13 



Edited By 



PLUMMER, Ph.D. 
/ 



\ 



y 



Supported in part by Grant Noya6-P-56812/6-06 from the Social 
and lle^abilitation Sei^f^ice, Ijepartment of Health, Education, 
and 'W^lfar^/ ^ , 



CONTENTS 



'•Acknowledgment^ ' ' 

IjMfffbduction * 

Why We Need Work- Study Programs 
Dr, John R. Peck 

Planning and Implementation of -a Work-Study y 
Program ^ 
Dr. Stanley Fudell 

Status of Program Standards and 

Accreditation for Work-Study Programs 
in Arkansas ' 
Tom J, Hicks 

Roles and Responsibilities in the 

Work- Study Program/First Panel Discussion 

Experiences in the Work-Study Program/Second 
Panel Discussion 

Recommendations 

Appendix 

A. Evaluation Questionnaire 

B. Three Roads for the Mental Retardate 
Workshop Participants 

D. Outcome ^ 



/ 



£iSli£^LEDGMENT^ 
Special appreciation is extended to Dr. Fay Smith, Hr. Robert Hope, 
and Mr. Milbum Adams for their time and cbnstructive efforts in organiz- 
ing, planning, and participating in the Workshop. c/rati*ude is also ex- 
pressed to the- guest speakers and panel participants who contributed the 
content and much enthusiasm for this event. We^ar^ especially indebted 
to the participants as their interests aijd interactions during the course 
of this Workshop made it a beneficial and satisfying experience. 

Special words of thanks are also given to^^th Gullett an^i Ronnie Love 
whose extra proof-reading and follow-up information, respectively, enhanced 
this written presenta1:ion. 



WORKSHOP PLANNING COMMITTEE 
and 

ORIENTATION TO CONFERENCE 



Fay W.- Smith, Ed, D. , Director 
v/Region VIII ^ 

Education SerCfl.ce Center 
Magnolia, Arkansas 

Milburn Adams, Supervisor 
Special Education Section 
Arkansas Department of 

Education 
Little Rock, Arkansas 



Robert C. Hope, Supervisor 
Program Evaluation 
Arkansas Rehabilitation Service 
Little Rock, Arkansas 

>Jack M. Plummer, Ph.D. 
Director of Training • 
Arkansas Rehabilitation Research 

and training Center 
Hot Spriiigs, Arkansas 



INTRODUCTION 



The Workshop on the Work-Study Experience Program was a follow-up "'pro- 
gram to a conference which was held last year. The first conference was 
attended by personnel from both Education and Rehabilitation Agencies, 
teach^C:oordinators and rehabilitation counselors mainly, who were actively 



participating iniestablished Work-Study Experience Programs, 
^ The present Workshop vjas also attended by staff representirvg Education 
and Rehabilitation, but the majority of tHie partici-p^rvte-^epxesented principals 
and supeirvisoxs. The purposes of the Workshop were to disseminate information 
in regard to the establishment of a cooperative Work-Study ProgiTam, to clarify 
the roles and responsibilities of the cooperating personnel, to gain first- 
information of the ^^ttident -client, to familiarize the participants with 

^^^^ * ' \ 

the other a^ncy's personnelj, and to stimulate discussions concerning other 

needs of the participants. 

Following the initial orientation to thei^ Workshop, the guest speakers 

fnade their presentations and shared their experiences, opinions, and recommenda- 
> 

" tions with the participants. Two panel discussions were held to exemplify the 
establishment of a Work-Study Experience Program and^ to gain insight into the 

t 

cooperative nature of this Education- Rehabilitation enterprise and familiariza- 
. tion with the student-client. • ' • - 

This publication contain^^lie rationale for Work-Study Experience Pro- 
grams, the keys to establish and maintain the Program, and T.nformation on 
the various stages of the procelss. ^ 

It is hoped anti anticipated that Education .and Rehab iliNw^t ion personnel 
will find this informative, exciting, and useful when working with the mentally 

retarded student-client." ' .. . 

li . ^ 

G 



ERIC 



^ .WHY WE NEED WO^R^s^fuDY PROGRAMS 

iohn R. Peck 
Depalf^ment of Special Education 

Coordinator of Teacher Training in Mentart-^Retardation — 

.University of Texas 
Austin, Texas 

Work-study is a program for keeping handicapped -High school 
adolescents half time in the school and half time^working in the 
community in order to become competent as ^employees. Nearly all ^ 
of these young people we dre concerned about traditionally are *the 
mentally retarded. 

^ One problem is that we have been remiss 'in our identif ic^ion 
'Of the mentally retarded. If we take all children performing /'be- 
low expected-grade level,^^e size of this problem is staggering^; 
but .there nevex was any intention of programs for the mentally 
retarded to replace such things as vocational education, agricul- 
ture, diversified occupations and all the other high school pro- 
grams to prepare/blue collar^ workers for success^ful employment. ' 
The idea ii^tne program for the mentally retarded is to de-empha- 
size the academics and to -emphasize practical training. 

We are talking_here about young people whose mental age will 
'never excged that of a twelve year old and who will not achieve 
beyond the fourth grade. In the^ average school, housing say 400 
children, this should mean ab*out eight kids; scholastic building 
with 1,000 students would have about 20 of these children. The 
size pf the problem, therefore, is 4ot enormous. >fany rooms 
would 'have no retarded children and others one or two. The§e 



identified students would be pull^ together to be given the sji^cial 
program in work- study. ' 



The whole idea is to train for adulthood, not to try to make 
a child ^ho cannot possibly achieve it become equivalent to normal 
children. The program should include practical training. Why not 
field trips once a month to get acquainted with the community where 
he will live? Why not gasoline and electric motors in the build- 
ing? Why not real assembly line experiences and other work sta- 
tions? Why not taping conversations and playing them back? Why 
not good body building equipment and concentration on physical 
stamina and strength as opposed -to reading, vr^^ting, and arith- 
metic? Why not good training in social development like how to 
act on a date, how to have fun* and good self con<^ept? 

The vocational rehabilitation personnel can tell us a great 
deal, we who are educators, about what they want to see in the 
completed product. We need ^to learn from them. We need to learn 
the language of 'the rehabilitation person and let him tell u^, 
both educators and parents, what the employer is looking for. The 
employer who understands what this program entails does get enthu- 
siastic. We must sell the employer and, therefore, we must prepare 
a salable "product". The product we sell him has loyalty dependa- 
bility, enthusiasm for menial jobs, good work habits and so forth. 
Our products must look better on the payroll than the rank and file 
worker who comes through the typical emplojrment office. 

I am confident that if any of us were able to take six days of 
our busy year to spend in the rehabilitation office in the field 

• ' • 8 ' 



•worker's 'shoes', thatjwe would return to our cla^aBrpoms with a ^ew 
philosophy and new apptoach for^,teaching the retarded. '^ ^S^ch a I 
^ philosophy would have a pro iouna" effect on the prepafation'o'f thes'e 
young people, like some of the young people we are going to see in 
this conference. We have a great deal more to do than i|fierely to 
teach them to do their arithmetic, division, and subtraction, and 
constantly emphasize reading. We have more .to do than just that. 
We have to teach them to get ready to live outside in the world. 

These programs must start early. It would be good if elemen- 
tary teachers-and junior high schbpl ^teacheirs knew what ^our ten- 
sions were with these young people. More emphasis would then be 
placed on prevocational traihing. These young, people should.be 
kept from early dropouts by having-^ attractive goe^ls presented to 
them. 

- The work-study program is a very .specialized progratii for a 
selected small number of high schoolers to get them ready tfo ^be 
fit^^ed into the very essential menial jobs needed in society. We 
owe it to these people, and to their families to so 'adjust the high.. 



school program that these 
ready for this kind, of worlc^ 
the ^ob ^e have to do. 




pie will be ,enthus^iastically ^ 
nrai^ed and competent. This is 



■ 3/ 



ERIC 



3 



, PLANNING AND- JMPLEMENTATION OF A 
■ .WORtC-STUDY. '"PROGRAM • 

STANLEY. FUDELL ^' . , • ^ ^ 

Department of Special Education ' 
• ^ ' * ' Texais Tech University - * 

•'^ ' ^, Lubbock, Texas- ' ' , 

Planning the Program ' ' ^ , ' > * . 

A. Ident;ifying appropriate student-clients' ' / 

1, Conduct an honest evaluation and survey-Does ybur School really ' / 
need to develop a Wor^-Study Experience Progtam? ' ' 



2. This Program, is for handicapped students. * It is not a str^sh bin 
to house !air educational difficulties, "SjicK as some behavioral probl 

3. ' Evaluate handicapped istudents realistically. Whoj are feasi^ble for 

the Program and who are not? Not all students .ar'e. 

4 I ♦ 

4. Involve professionals who .are receptive and^iti tha power structure j 
such as Principals. 

<■ *i 

B. Adapting Program Standards at Local Level 
' * * t • ♦ (. 
1. Be realistic-who are handicapped and what ^ are their potentials? 

/ '2. What mu^t you adapt to -initiate the Program? j ' " " 

3. Be flexible and i:eady arid able to change, to ^j^etter Program. 

C. Source of Funds , 

1. Be certain to identify \A\o pays what and how much-it is important to 
/ have the exact figures. . * 

, - i* ' . ' ' , 

2. Principals, take your business liianagers to the Capitol, tittle' Rock, 
ahd^ learn about all the forms which will be involved in ^the Program. 
Vocational Rehabilitation forms are numerous and detailed. 

, ' ' . • : , • 

D. Establishing Cooperative Agreement. , . 

1. Do .it all in a legal manner. Have a lawyer go ovet. the forms with 
the Principal and School Board. . ^ , j^r » ' 

2^ Principals^ Have the School Board's involvement and consent. Explain 
the legal aspects and costs in dollars. 



\3. Remember the Work-Study Experience Exograms copt local School Boards, 
dollars* Clarify the costs ta the/Boardj donyt surprise them later, 

II. Implementing the Program 

A. Selecting the Teacher-Coordinator 

^ ' / i * 

^ 1. The teacher-coordinator iis a key persah, • " 

2. Look for and find a per4on who believes tl^t handicapped students 
can hold jobs, * / 



~Tou~nTeBd---a— ^adicat^d Salesman", type oj teacher. 

4. Jhe teacher-coordinator must meet the public, and hard-nosed 
employers, and ^ell th^m on ^:he Program ^nd students. 

\ 7/ 

5. Don't limit yourselves to only a man. One oflthe best teacher- 

^ >^ coordinator^^ is a young woman in Pine Bluff. 

• -\ 

B. Selecting the Rehabilitation Counselor 

1. The counselor is a key pprson for the Program. , * 

2. Educ^ation, Principal, has little qr no choice in 'selection of the 
; - rehabilitation personnel. » . , , 

3. J Same selection procedures as for teacher-coordinator are recommended.^ 

! 

4. The key aspect contributing to the success of thePragram is "whether 
the rehabilitation counselor and teacher-coordinator can work together; 

'if not, then thfe biggest problems are - introduced. 

C. Sdaff ResponsibiLdties ^ ' , ^ 

1. Be flexible ;and chaage as needed. 

2. Use school professionals and others in tThe Program. The school 
' "counselor* is very important as this counselor may be a buffer between 

the teacher-ooordifiator and faculty. . , 

' B. Establishing a Placement and Evaluation Committee 

1. This Committ.ee should be' loaded "with receptive professionals in the 
school poVer structure. 

• ft • , „ 

2. Thejmembers of this committer should have some knowledge of the 
handicapped. * , v \ • * 

■ , • 

3» Uie Committee should be able tcr evaluate reports from teachers, employers, 
etc. 
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^4. It. should be arf honest coinmittiee^and help keep noneligible students 
out. of the Prqgranu Program is for handicapped stiylents and is 

not. for students who should be in othe,r programs. , ^, 

Informing and Ifivolving Parents 

1. This is not always^^^^sy to do.^ It is necessary to be realistic. 

2. The t each er^^e^rdiua tor should have time to' ^o tkis with parents 
who. are ijR^efested. * - ' ♦ 

Informing I ancl Involving School Facility, Community * ♦ 

1. -- The Superintendent and High School Principal shoul^ do initial v 
; gelling of- Program. ^ This also giyes it status. . ^ 

2. , Get gooci newspaper, coverage. 

* •• * - ■% ^ 

3. .Obtain cooperation of churches.^ ' • ' 

/. - • . - * * \ 

4. " Try to get support of the local Chamber of Qommerce. . ' 

Sequential Vocational Planning 

1. Do yO|U really, havi* a Work-;^,^udy Experience Program, or is it a " 
babysitting program? * L 

2. • Don't waste tax dollars, have a real program, ^ 
Record Keeping \ - ^ , ^ " 
1., Have records availaple to Professionals. ♦ , . 

2. Records ca^n ofte^i indicate the success or failure of the Program. 

3. Records are a^ital aspect for the yearly et;;aluation. 

4. ^ Records are aLso valuable to sell non-believers*. ' 
Evaluation ^ . ^ ' 

1. How many student-clients^were placed on jobs? 

2. .H,ow much money did they earn? / 

3. What were the alternatives, and were they better or^woi^se? 

i •» . 



Pertinent to Students^^ -.j 

• He is unsuccessful in a regular classroom. 

2. Regular curriculum is unsuitable for him. ^ 

3. It i^^is right ta be educated up to his. potential if he "desires it. 



4. He 

5. It 




need's motivation to succeed-a job and salary could dd it. 
ii5„his last fe^^nce to succeed*in publiti* schools. 



What other altemativeSs^o educators have? 



This Program has fewer studein^ in class. Students have similar abilities 
^e can meet the^r needs better.\ 

'X X 

8. AcadfejQic standa^d^-^or regular clas^s^^are maintained better when these 

* students not in them, i.a^ - Algebra/%^nglish. They should be in Art, 
P^E., etc., classLes where academics are rik^t stressed. 

\ . 

9. Fewer discipline problems in programs-school\s more manageable^-or^them 

^::>^ 

10. _They get the extra training and education in ar^%§ thg^^'need, i.e., social 
development, job-help vs. World Geography. 



11*. Th^^^deserve a chane^to sh^eed. 



12. special teaching methods and curriculum do succeed, 

13. Have we^^a-iled to meet their needs iii regular classes? , 
^-We' pah meet their needs in a ^ork-Study^xperience Program. 



Pertinent to Community 
'1. Th^-*'6tudents^are feasible for jobs if we hSlp^thein get "started. , 
2. These students are ours->shoulda*t we educate them? \ 

y--.^ .\ ' >^ ^ • 

3^ Could they &fc loyal to our community because did educate them' 

, ■ ^ - \ - \ ■ • ' * 

4. Keep them off Wet-^^re-we all gri|>e but what ^do we do? 




'5. ir**Trh«5^,can^, hold jo^^we can irkin them i:t^^ work in their homes, thereby 
releasiQ??&*ej:..^t2^worlr^nd st^ ojf Welfaft. 



7 



7.^ Considerably "less institutionalization when they are trained 



8. They pay taxes when thfey wo^ and, they're not on Welfare. It's a double 
, - savings. ] 



^. Their parents become negative towards public: schools if we don't help 
children. 

10. What type of adults do we want in this community? Drones or workers? 

11. Does all work require a high I.Q.? Or is it different in schools? 

12. Have you" ever been in a Work*-Study Experience Program class? Would you like 
to visit? 




13^ They learn to identify, with a good helping person in a Work-Study Experience 
Program class., 

14.. FamiTTes move from our coinmunity if no services' are avai 
handicapped high school students. We need them all. 



\ 

lilable for their 



15. Are we their brother? 
Pgrtinent to High School Prfhcipal 

1. This is a new dimension to a high school program not a drastic change. 

2. You set the administrative tone. Is it accepting^or rejecting towards this 
Program? 

3<. You have to sell it to the Faculty and School Board. 

ti you refuse the Work-Study Experience Program, do you have a curriculum 
i^vailable for these students? Do .you have a teacher and staff capable of 
educating .these students? 

■ » 

5. Is this Work-Study Experience Program a feasible way to educate haildicapped 
students? Or do yours drop out? \ ' 

6. Where do these' handicapped students drop out to-jail. Welfare, etc.? 

* 

7^ What's a mentally retarded student or learning disability student or 

emotionally disturbed -^tudent? Could you answer this better in terms of jobs? 

\ 

8. When you start a .Work-Study Experience Program, dorft look for the traditional 
high school curriculum. Thi s is different^ 

9. How do ]jpu sell your old guard high school faculty? They are concerned with 
grades, college preparation, diplomas. Work-Study Experience Program ia^ot 
this type of program. Bring dn a successful teacher-coordiilator and his^ 
Principal. Show records, jobs held, money earned, taxes paid, etc. This \ 
type o;^* Information talks. 



STATUS OF PROGRAM STANDARD 

FOR WORK- STUDY PROGR^IS IN A^K^SAS 



DITATION 




' Tom J. Hicks J 
Director of Special Education 
State Department of Education 
Little RocX? Arkansas 

The work-study program whicKhas been operating in the 
schools of the state has been a c^ogerktiye venture since its be- ^ 
ginning. There has always been/a well undet^tQpd relationship among 
. the three parties in the agreement for such a program 
school, the Special Education Section of the Department of Educa- 
tion, and Arkansas Rehabilitation Services. 

Before a new program is established, an^jtbrer''or7^ agen- 

^ . X"'"""'^ ^ 

cies are represented m a^atf^Ting to discuss the full responsibili^ 

ties and duties in carryblg out "the goals of tjie program. This, 
"meeting^A^he minds" has Eliminated m^fierous ob*stacles- which 
other program^ such as this have^facedi 

During the sessions previous to this elaboration, time las 
bee^given to the vital role of the teacher/co-ordinator and the 
demanding responsibilities of this position. The import^ce of 
good testing procedures and prpper placement have already be^^ 
discussed in detail^ I^ormation^^ given regard- 

ing the funds from<st^ate agencies ft^x operating a work-study pro- 
gram and the importance of maintaining a proper ratio of state 
matching with fedetal monies. V, 



Another aspect of the work-study program which is becoming 
^iricreasingly important is^ the total concept of program standards 
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/ 

/ 

as they relate to schopl accreditation. The question of "Why do / 

we need a work-study program?" was asked yesterday. Another answer 1 

to the qu^tion could be to assist the school in meeting its re- i 

quirements for a North Central Association accreditation rating. ^ 

/ 

• . . / 

The need for or the lack of accreditation is rarely questioned 

in the State of Arkansas today. School people as veil as t 

public realize the importance and prestige given to those schools 

\Aio have attained the highest rating possible for their programs. 

Regardless of the level accreditation, State Class A or NCA, the 




school' is proud of its efforts in reaching this accomplishn^g^it-'T 

The North Central Association gave very li*^tY^fftm^§Jit to the 



checking of special, education progi^^jjis in an ^i^i^uation rgaj3£tj^-v^ 

until very recently. The new^ 1970 edition of the Evalua^Eive Cri- 

^ t.eria is the first time that a section has ever been devoted to 
>\'. 

Spe;ciajl Education programs. 

^-Eilfie present Section 4-17 in the Evaluat ive Criteria is a com- 
biti4d*j jproduct *of the Rational Association of State Directors of. 




Speclaji Education and the work committees of the NCA. This Section 



was Vr-fepared over a period of three years and represents a compre- 



hensEV^ examination of special programs which should be offered 
* f > 

in qua3|lty high schools' across the country.^ ' . ^ 

Siv^e this year is tl^ first time for the Section to be a part 
of the overall NCA Study, th^-^f orcement is not as strict as some 
of the older regulations. This should not be interpreted to mean 
that the Special Education Sectioh of the Evaluative Criteria will 
never be ystrictly enforced. It is understood that, for the first 



few years only, tolerance will be allowed. As soon as all schools, 
♦ 10. 




connpittee memiiCTs, and Department staffs are familiar with the 
Sectigjaf^t will become as important to meet the* requirements for 

)ecial education as those regulations for Guidance, Librarian or • 
other teaching personnel. 

Presently, the iWerpretation is given that NCA schools must 
make special services "available Xo the handicapped population of 
the school. This does not imply at this time that ijch school must 
offer all special services to all of the handicapped population on 
the sch6ol campus. It does allow for a district to contract with 
other schools and agencies to provide the service. The major point 
is that the service is available for a handicapped child should he 
need it. 

A bxf of iiT>ny is witnessed here. Should a school liave a 

r 

special class in operation when the visiting teap arrives for the 
accreditation study, it is examined to the "letter of the regulation 
to comply with egiQh requirement; however, anotner school may have 
no services for the -hSndicapped and receive less pressure. This 
represents just one problem which exists in any new prcjgram and its 



implementation. This, altjig with many other <|8estions, will be 

solved soon. It is felt that in a few short years the State NCA 

Committee will take a firm stand on* this program and its role^in 

the total school evaluation* I personally feel that the regulation 

will be such to require all NCA schools to provide a number 'of pro- . 

gramsr for the handicapped children based on phe ratio of these 

children in the school. • ■ • ♦ 

When this type of statemeijt is made by the State NCA Committee, 

it will be necessary for many school administrators in the State to 

11 
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look for solutions to meeting the needs of the handicapped in their 
schools* * 

The work-study program we have talked about during this work^^ 
^ shop is only one type of program which may be available. Services 
, • to all other handicapped students in the secondary school also need 
to be offered. Various programs need to be available to the physi- 
cally handicapped, visually impaired, and emotionally disturbed as 
. ,well as all others who are in some way less than average in ability 
^ During the 1970-71 school year, there are approximately 5,000* 

, elementary ^MR students who do not have secondary special education 
progr^s available 'to them. This means that nearly 1,000 students 
next year could have the 6th grade level and pass to the junior 
high with no special class to meet their needs. Situations such 

as this give very few alternatives. 

" j . 

' l» These students move to the junior high regular program - 

fail - .then drop out. The previous .years of training and 
. vmoney have been wasted. 

2. ^Jpfese studenta move to the junior high program and meet 

frustration which cause them to react in a way which 
causes t|ie^ ta get expelled. 

3. Students are enrolled in -a lofwer track of the curriculum, 

rq ' . 

.an(f they are tolerated^^nd then passed on without really 
gaining from the school experience. 

/* * . 

'^The State Board of Education approved a regulation in 1967 
which gaid eaph school establishing an elementary level special J 
education class would have six years to prepare for a secondary. 
> level. After a junior high class was established, a school would 

12 



^o"\f fer 



have three years \o ^fer the complete uppeif level program.. 

The regulation implies that, by 1973 a'number of schools should 
have iraprtemented a junior high level program, and another portion 
should have plans for the secondary level pr work-study program. 

During this summer the Special Edtication Staff plans to: 
V 1. Organize a committee to study curriculum areas for sec- 
ondary programs for the handicapped. 

2. Make suggested recommendations on the various requirements 
needed for graduation from a work-study prSgram. 

3. Recbinmfend a standard fot grading and recording pupil 
progress within the work-nstudy program. / 

4. Establish a dismissal poll^ for leaving/^ program. 

5. Make recommendation for the of diploma^ to be awarde5|i 
graduates of a work-study program. ^ 

^ This committee will be representative of the local schools, 
the Education Department and Rehabilitation Services. , 
Things which must be^onsidered by this committee are: 
1. What is needed for graduation from this program^ - — ^ 

A. A traditional following of the present 16 unit cur- " 
ricula. 

A skills approach curriculum. 
' C.. A curriculum which is flexible to allow: for, 2-4 years 
attendance. 

D. Built in requirements for at least 12-24 months -of ' 
.| successful job placement. " 



2. What type of program should be available fer early finish 

ers or early starters in such a program? 
I personally have some ideas which I would like to see in 
the new regulations, I know these guidelines must be flexible. 
They -must xepresentTiinimum requirements fo^^rogrSms* across the 
state. However, I feel that we must establish some accepted stand 
-ard so that the programs at Jonesboro will have some of fehe^ same 
qualities and consistencies as the ones at Texarkana and Hot 
Springs. 

It will be only a short time until the NCA will require us to 
set down these program policies,, and serious consideration must be 
given to them. 

I feel there definitely needs to be some form of set^^jeqtTire 
ments to regulate the length of time a child is expected to stay 
^iu^he program before he is dismissed. I also realize the great 
flexibility necessary for this type of program as^ll as the 



sacrifices which will be ne^ssary. a.- \ . 

It seems imperative to me that a child and his parent should 
know and understand what vocational skills and academic skills will 
be expected at a certain rate. All of those involved need to be 
assured that job exposure will increase as ^skill acquisition is 
increased. 

I also feel that full-time employees who do not report to the 
school for counseling or academic work^at all should be dropped 
from school enrollment and ADA records. When he no longer needs 
the school he should become the full responsibility of "Rehabilita- 
tion Services. 





* 






A common problem may be that if it t^kes only one year to 


• 




• 

finish high school in a work-study program, many of those students 
^ wKo only want .out of school fast will find their" way through this 

y a 

/ program. SucTTa dropping in standards will destroy the original 
/ intent of the_ work- study program for the educable mentally retard- 
ed. • • - , 






The effectiveness a child attending an elementary and 
junior high special dlass before he enters the work-study program 






'^s been pointed <^t clearly in this meeting already. Should the 




— ^- — 


child really ne^d the services at a younger age, it is doubtful" 
that he will/outgrowH:his need. Hopefully, we will not have ma^y 






secondary programs trying to fully prepare the EMR student in only 


. . «• 

If 




' , one or two years of crash instruction without an elementary or 






junior high backgrodrid. \ 


9 





Ihe time to prepare for the forthcoming 'requirement -to pro- 






gtam at the secondary level is now. Some problems which must be 






faced at the last minute rush will be: 




1. , Lack of properly trained teachers. 






2. Classrftom space. 




3. Adequate finances fpr the expenses. -*» 


s 




4. Available rehabilitation assistance. 




it 


• y 5. Supply of suitable work stations. 

All of these can b^ overcome if we start to plan now before 
the pressure is really ^applied. 

We all realize that we have a long way to go in the afea, of 


• 





secondary programs for the handicapped. However, we must admit 
^ <» 

15 . ' " " 
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that we have already come a long way too» From the strides and * 
the experiences we have had, the long way home will be easier* ' 
We are on the right road; and with continue^S^peration and 
patient understanding, I am confident that we can better prepare 



our handicap^d students • 



I 



ROLES AND RESPONSIBILITIES ' 
IN THE WORK- STUDY PROGRAM * 

Yirs/' Panel Discussion 



This panel role-played the first meeting of personnel who were 
interested in initiating a work-study program. The participants' / 
roles included a school principal, a teacher-coordinator, a rehabil- 
itation counselor, and two consultants, one from the State Educa- 
tion Agency and the other from the State' Rehabilitation Agency, 



Participant 

Tom Bensburg 
Danny Stell 
Ronnie TISve 
Dr. John Peck ^ 
Dr. Stanlej^^^dell 




Role 

School- Principa^f 
Reliabilitation coun 




Teacher-coordinatdr 
Rehabilitation^ consultant 
ucational consultant 



DISCUSSI 



Principal: We're thinking about initiating a Work-Study Experience 
/Program in our school, and the first thing we have to do is identify 
rhow many children we have who would fit^into and benefit from the 
Program. I'm not qualified, and don't know if any of my staff is 
trained to screen kids for the Program. I understand that there 
are some tests which must be administered and that cfrtain kinds 
of individuals should not enter; Who should do ^hdTs screeni?ng? 

Education al consultant : Do you have a psychologist or educational 
diajgnostician on your staff? 

Principal : No, we're a small school district, 

^ Educational consultant: Which Educational Service Cente^ Is 
nearest you? 




rincipal : Region VIII. • ' ' 

educationa l consultan't: Well, the Region VIII Educational Service 
^ :enter^will ^have staff to conduct t5he initial screening. May I 

\lso make a suggestion. If you ask your .teachers for referrals of 



ERLC 
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students who are not doing well in their classes and who might 
benefit from such a Program, you would be deluged by the number of 
-names you would receive. Therefore, you should request, a Pupil 
Form from the Region VIII Center. This form Has a list of speci- 
fied behaviors which teachers can use to cfhoose students. When 
teachers from each school iri your system have submitted names, you 
can sit down with principal and two or thi-ee teachers who would 
know these students and a counselor also. During an informal staff- 
ing you couldvalso delete more of the students. You will probably-^ 
come up' with a cot^ of students. These students should be refer- 
red to. the Region VIII Center, and the costs for services are min- 
imal. These initial screening procedures will assist in appropriate 
admissions o'f students into the program. 

Principal : Where does Rehabilitation come into this Progr^m^^ what 
part do they play? " / 

Rehabilitation consultant: We think a person who has completed 
this muoh schpol can have assurance that someon£^ i^ ^concerned about 
him, his disability, and his role as a comp'eten^t worlcer and ability* 
to make a livin^^ When a person finishes school h^ is ready ^ to go 
to work. it's up to him now. The RehabTiitation posit iojp-is that . 
some people, require prqfeasi^onal assistance beyond wh^t^he public 
school can offer. ThijS is where our staff functi^^and what it 
does. These students will have to compete with ^^ormal" graduates. 
The Rehabilitation counselor can assist in job selection and job 
placement. He has, however, quite a territory to covfer* and demands 
on his time. It has. been^ found that a liaison person, between the 
school and job "placement is needed. ^^The liaison in this case is 
the teacher-coordinator. 

Principal: Well,^ we're a small school system and probably can't 
afford to hire this extra pers6n, this teacher-coordinator. 

Rehabilitation consultant : What if he were one of your present 
teachers? A person who weul4 be interested and dedicated is need- 
ed. / . / ^ / 

I 

Principal : .;.^d switch a^ssignments. 




/ ■ ■ 

Educational c^onsultant: / The State does aljotiate ^200, 00 per student 
up to 10 students a year. If you ha^.-^aT^inimum of 10 students' in 
the regular/program, at least haJLfche time, you would be eligible 
for a gr„ant of $2,000.00. This would pay part of this staff .per- 
son's sralary. " , 

/ / / ' 

Princip£^i: Yes, that would help some. / 

1 *- ■ • ' ' 

Teacher-coordinator r How do 5^e determine admission into the class, 
into, the program? 
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Educational consultant: After •taking referrals from teachers, 
screening, and referral to the pupil appraisal team at Region VIII, 
then you sit down with the Rehabilitation counselor, principal arid 
anyone else he might designate and make a group decision. It is 
much more feasible for the group of knowledgeable people to make 
the decision, looking at -past performance in school, test results. 
.Also, it's no sin to make mistakes. 

Rehabilitation counselor : Can you move students in an^ out during 
the year? 

Educational' consultant : Yes. As the teacher-coordinator and 
others motivate these students, some^may return to the regular 
class and make rocSm for new admissions to the program. So, some 
may move in and out. Others,' such as those more mature students, 
may be ready for a half-day employment srhedule and then full- 
time employment. This 'also makes room for additional, eligible 
-.students. The program is very flexible and limited basically 
only by your desires. 

Principal : What about training for the teacher-coordinator should * 
we decide to initiate the program? What kind of training, say over 
a summer or other times, would be appropriate to meet hi^ needsj 
And, secondly, what help can you give us. Such as materials*, .whiqh 
relate to employer-employee relationships^ and employee adjustments? 

Educational consultant :, '^ou must apply 'by Au^st 15 to be eligijjle 
for Program funds in Sept'fember. If possible for the teacher-co- 
ordinator, thete are several universities in the State and Region 
which offer related course work. Also, there is a workshop in the 
fall each year of feared; to teacher-coordinators. By attending summer 
classes and the workshpp, the teacher-coordinator couid get what we 
call Provis.ional Certification* As long as he is making progress 
toward^^iuli certification he could be provisionally certified. There 
is, therefore, no problem concerning State support and his certifi- 
cation'. 1 ^ ' 

Another thing I would suggest as wise would be 'to send him 
for -2 or 3 days prior to June t6 work with a successful teacher- 
coordtnator^ in an^established program, gather lists of materials 
and curriculum, and take^a hard^^^ocrtc^lr^hBt the program entails. 
This would also^assist^Jiim-^th deciding whether he wants to do' 
thas . 




Rehabilitation constiltant : TnaTTs also a g^od ex|)erience for c'on- 
tactJLng^' employers %nd l^armnig to sell. 

" ' ^ ~ ■ ' ' ^ ^ 

' Educational ^consultant : You ^on't be a procurer. You will be 

selling probably the hardest product on the ^bor market,' but you 

.will be filing /one of the most fascinating labor products in the 

.w^rli^ You cannot offer a persbn with the basic intelligence that 



people seem td seek in an employee. You will be offering someone 

^ who will be under your direct supervision, taught in school how' to ' ^ 

succeed on that jc>|£ and who will^ be .given enough> time to actually / . > 

produce so the ent{)j|,;»^rer ^ makes a profit, ^ ' « ^ 

Rehabilitation counselor * How will* I Know what skills the student- 
c * client will be getting? " *f *• ' * ^ ^ 'i 

Educational . consultant : Generally speaking/ what has to do with » 

school teaching, etc. is the teacher-coordinator's job. What has'. 

to do with actual Rehabilitation services, costs ^ special contracts ' * 

for below minimum salaries, are handled by the Rehabilitation 

counselor. The job selection arid job placement .procedures could ^ 

be a CQopelrative endeavor of the coordinator and counselor. ^-^ 



Teacher-ccprdinator : The reason the principal approached me is , ^. . " 

^ ^ because I''ve^otked in oiir Remedial program. S'^vevnever worked * ^^^^ ^ 

'^^^ this type of :5^tud6Fnt Wfore. , • . ^ : ^/l 

^ . : V ' ^ ' ' - \ . ' ^ t 

Educatlg^iTal consultant : Do you believe in it? > 



yjTeafche^--coo'rdina£or : I have seen students in our remedial progrl^^*^*^^ 
who *should have "been in, some other type of program. I wanted to ' ^ 

help them but 1 was in no position to do so. And this is why we , 

*^ have discussed this. ' \ . , - ^ 

Educational consultant ; . How would you have helped^ those students" 

if you could? - - \ 



Teacher-coordihator ; Wej^,, take a couple ofd^oung men that I knex^ 
^were excellent workers.^ They worked with NYC and were the best » 
Workers they had. Now if these boys had been given part of the 
school day to go out and work on l3he job,, they would probably not * 
, have dropped out of schooL. 

Educational consultant : This is exaci^jj^the type* bt c^ogra^we ^ r 
want you arid the. Rehabilitation counselojdfeo startj^^ ^ 



Teaeher-coQrdifiator : / . If only those students could have ^ta^^ed 
ifi school one semester and' worked during the summej for th^ NYC 
^ program.' But wh^en the fall cam6 they were gone.' * ' ^ 

Educational consultant : If those two.ypung meti were -still in ' o 

school and yoti had the' time an(^ .we^e a'llowed to seek half-<time job T " ' ^ 

placements .for them, where wIftM yoij have ^one to look . for jobs? 

Teacher«coordinator : We 1,1, I would have probably started in^our " ' . 

^. own school, on £he campus Ij^cause ' that is where they vfoa^ked be-\* 

fore. . .pne"^-~them was very adapt at mechanics ana he could have ■ 
worked'' in our school bus "shop. ' ^- 

, , Educational consultant : Would Chey pay there? . * 

. , " * r ♦ . . «> ^ ^ ♦ * 

■•■ ■ ' • ■■■ ^ • - ■ > 
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:-v'^' ^. ; 

. Tfeacher-coordinator: I don't know, ? 
Priacip.al : Right, we could pay him. 

Educational- cofisultant; You^ get ar special di^spensation ^and pay him 
below the minimum wage* At the beginning he may hot be worth mp,l-e. 
How would .yp^ go about teaching him how to read a parts catalogue 
if he worked on buses? 

- Teacher-coordinator; ^ First, I must get one. _ 

Educational consultant ; That's a good start* 

Teacher-coordinator ; Then I would find out what kind of buses 
they have so I would know the specific kinds of parts he would 
have to read. But he may not* start out working on buses. He 
• won't start out repairing the buses, he would probably start out 
cleaning them up. v 

Rehabilitation counselor ^ ^^J^ me add something, I might be able to 
\help Mr. Love, - I might ^cjgest that this case sounds li]ce a good 
^v^cational' adjustment situation for a student where he coutd pick 

tup the very basic mechanical skills possibly on the school grounds. 
After high school graduation we have an excellent mechanic school 
in Hot Springs., and if he passes the exam we could even help him |^ 
in vocational' schools throughout the State. So, if tte could get ^ 
the^ bare minimum while he is in school, then he could finish, 
hopefully, within a year or two after graduation. . . 

Principal : Gentlemen, along another line here in some of the 
advanced material that you sent, it Is suggested that we have a 
meeting with parents of prospective students in this program. I 
am, sure they are going to have a lot o.f questions that none of us 
are prepared to answer* For instance, how these students would 
get from the school to their jobystations is one thing that comes, 
to my mind. Who is responsible^you know, if they have an accident 
on the job? Is the principal /responsible to get an ambulance down 
there tp take care of that \aj;udent? And what about liability and 
these kinds of matters? - 

Educational consultant ; Does your school have ^ student insurance 
plan? 

Principal: Yes, it doe^* ' 

V 

• Educational consultant : Can you get that extended, or is it ' ^ 
already extended, to include any. school activity, sponsored by 
the school in which the §tu'dent is involved? 

Princi-pal : Well, it doesit' t, include exteiyied activity such as 
athletic programs, choral ti;ips,^ ^^^•^ 
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^ Edac^t^bnal consultant : You probably ^ould be able to get that to . 
include a work station that the studetit is on and this would cover 
him through the school.. Employers are very- reluctant to take 
students, especially handicapped, who' are' beginning to learn on 
their compensation policy. ^ Most important they would turn Mr. 
Love down- on a potential job place if he did not have a coverage 
afforded by more insurance. ♦ ^ - * 

Principal : What about transportation situations, any suggestions 
there? „Som^ of these jobs are,^miles from the school. I doubt if 
tbe sehool^ is .in a position to hire a bus driver during the school 
noon hour. It would probably be a situation at first where they 
will have to provide their own means of transportation. 

Rehabilitation counselor :. I don't know, but vocational rehabilita*- 
tion may have funds to assist with transportation. 

Rehabilitation counselor : After a plan has been developed and a 
student is ^in active training, I think we can give him ^ome finan- 
cial aid in providing transportation to and from- the job. 

Educational consultant : I might make a suggestion where other 
school systems ^h^ve done qjatpe wpll. They try to take one of their 
better seniors, someone who is a stable senior, and give him his 
lunch hour and study period at that time gjid they pay .him mileage 
for-fea'fcing 2, 3, 4, or even 5 students to theiT work stations. Then 
usually they can get a ride' back to town with one of the people who 
work there, "^e problem is getting them there. In fact, they 
visually arrange their own ride. 

yeacher«-coordinator : ..Part of these students, they live out in the 
country and buses- migjht be gone, how are the^^ going J:o get home? 

Educational consultant : One pos^'sibility , hopefully, is that there 
is someone on the job who lives^ in that area. But you can't Always 
count on that either. The same boy who takes him to work could 
also.take him back home. 

Principal : You ai^' sugg'Ssting there might be some funds available 
for this kind of^ sffitiatiaOti. * 

Educational consultant : The Rehabilitation counselor says that 
there might be funds ava^able. 

Rehabilitation counselor s I think this would have to be with a 
licensed cab company, city bus, something alon;g^that line. I'm 
not sure that this would cover salary foi a-^uident driSrer. 

Principal : Do you have funds available for a student who' needs a 
physical, for instance? Someone from a- low income family, he is 
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^erested in the program, he needs a physical examination, he 
doesn't have the money and I don't have that in my school funds,* 
per se. Is there some source we could have Here? 

Rehabilita tion consultant ^ It is one of the grekir-glvaittages of 
vocational rehabilitation that we do have money for testirtg or 
.assessment or the' procurement of prosthetic equipment, etc. The 
, schools' cannot do this. This is one of the great advantages re- 
habilitation has.' 

Principal:^ Yes, I can see where this could be an advantage -to us 
in our situation. 

Rehabilitation counselor: It is required by rehabilitation that 
we purchase a physical examination for each client before he is 
accepted for services, '^hen if there is the possibility or 
reasonable expectation that he can succeed in achieving a vocational 
goal, rehabilitation will provide pretty well the essentials the 
student needs' in order to reach his goal. .We will purchase a phy- 
sical examination and other prosthe^s that are needed for the 
client. • . 





Principal: Good, thatspefias like it -would be a real help to us 
there. Whoseregpcrrtllbility is it to handle a situation out on 
the jobjjii&jre^e employer is actually exploiting this student? 
j;op.<«r5tance , when he took this student the employer said he «as 
going to p^mp gas, and this would be his main job. A few weeks 
l?ter, 'however, we find out that the employer has him doing some- 
thing much more complicated and dangerous to this individual, who 
i« handicapped, and we feel this situation sTiouldn't be taking 
place. Is it ray job to say something about this, is it the teacher- 
coordinator's job, or whose is it? 

Rehabilitation consultant;- I would start with the teacher-doordina- 
tor to see if he can't get a better understanding by direct dis- 
cussion with him. But if the man is adamant and insists he will 
use him the way he wants to, in cases like that it is much better 
to move the client to another place. 

.Principal ; What if the student is the one at fault; He is not 
being cooperative, cursing and swearing at the customers on 
oq-casion, smoking around the, gas pumps, any number of other 
things? Here again, does the teach^r^coordinator jump in and 
handle that? 

Rehabilit ation consultant : Work-study means the person is a student 
half of the time and he is a worker half the time. If during the 
time he is working, he is using improper methods, he is doing 
mijigs that are not acceptable-, then the big thing we can do back 
in school foj that. young person is to teach him, to show him and 
to guide him in doing things properly. This is where the school 
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can make his adjustment a lot' more efiFectiye. You have an op- 
portunity here that you woulda't have otherwise^ 

If a person is working full-time, he is not under control of the 
school. If he developed or had all kinds ofTjad habits and got 
fired for them, noboSy can get help for him. But when he comes, 
back to school every day or when he exchanges his work at. school, 
one of the main things in school J.sJ!How did the job go?" and 
"What did you learn here to make this job better?" 

Teacher-coordinator ; This is one of the things I am going to be 
doing then, teaching these students good personal habi^. 

Rehabilitation consultant : Instead of just multiplication tables, 
his time should be taken up with what happened yesterday on the 
job, "In what ways did you get in trouble?", "Did they bawl you 
out for something?. If so, let*s find out what you did that was 
wrong." Personalize his education. 

Teacher-coordinator: If I need to talk to him about this — I*ve 
got 1;4 other students in the class and we are trying to work on 
other things as well. Can Hr. Stell come and counsel with this 
student and help 'him? 

Rehabilitation consultant : Yes, but who could benefit more than 
all. those kids listening? Their tuirn will come up next ;^en they 
do something vnrong. 

Educational consultant : The most effective teacliing ybu'tiEan do 
is to take an actual job situation where the kid ^.s fpuled up and 
use him as a reinforcer. 

Teacher-coordinator : I don^t know if I would wa^t to embarrass 
this- child in front of the rest of ^ the kids oir not, * 

Educational consultant : You appear to have the tact to handle 
the situation. On occasion you*would be' wise to chew him out, 
plain and simple, if he repeats!>the offense.* Just because is 
handicapped doesn^t mean he can^t get a spanking, it's his birth- 
right. • ' 

c 

Principal : What are some things the parents of these students need^ 
to kiiow? ' ' . . 

> 

Rehabilit;ation counselor : I think it is importatf^ that parents 
realize ^that possibly at a certain stage of the plan their child 
may be asked to work for maybe 50% of minimum wage-no lower than 
50%, sometimes from 50% on up. But, they profit more by this 
rather than sitting, in front of the T.V^ drawin§/4*o money at all. 
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Principal : Let's talk about our Junior High situation for just a 
moment. We have grades 7 throug-h* 9 and not all of these students 
are old enough to participate in this work-study program. We only 
have one teactieB-coordinator and during one half of the day he will 
need to be out working with these kids on the job, I understand. 
Now^^what am I going to do with these 5 other students who are no 
old enough to go out on the job situation? What am I goin 

with them? 

- 

Educational consultant : Are you saying that you do not have 
enougji students in the High School prograro^i^^ho would qualify for, 
this? , ' • " 

Principal; No, I am on Junior Hi^gh^now. 

Educational^ consultant : Normally, that would^e-ano^her program, 
that would be another class, with another teacher, in^a~"pre- 
vocational program. ^ \ " ^ 

Principal : But now you say I would start^he program off with 
two teachers, and financially I can^t do qkis. I can only allot 
salary enough for one teacher. To start Itfre program in ,the Junior 
High, I am afraid we are going to have two ag^s groups represented 
in this class under the teacher. I^m wbndering how to handle 
these two groups during the one half-day when that teacher is out - 
on the' job, you, see. 

Educational consultant : In a small school system that situation is 
quite possible. Mr. Love, the tigtcher-coordinator., vould teach 
the class in the morning. In the first tKree periods, Mr. Love 
would have both groups. He would probably not have a large group. 
Now remember. Junior High age children are not eligible for this 
extra stipend. They would be eligible under the regular special 
education stipend, so you would be getting some support there 
from the State and you would be getting some support from the 
secondary level program. If you have just enough to combine both 
groups, Mr. Love could teach them in the morning until 12:00 or 
12:30. Then in the afternoon, I presume both levels are on the 
same campus, your Junior High' kids should be taking coursjes lik6 
P.E., art, music, homemaking, industrial arts. You have a good 
choice of electives, or what we would call minimally academic 
subjects, and these students should be interacting with normal 
S'tudents. This is where your Junior High group or High School 
kids who 5re not yet in a job situation \^ould be in the 'after- 
noon. . V * • " 

\ 

Principal : That solves the problem of the teacher-coordinator. 
But would that create new probleihs for .the regular classroom. . 
teacher into whose, room these students are now going? , 

X. 
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Ejiucational Consultant ; M^^v^xiot asking you to put it into a 
7th or 9th .grade l^g^gglT^Sis class, -We suggest that you put 
them in a shog::$l^ofram. Many of these youngsters who are unable 
to_ji^a^::3^fywell~do quite well when they see the actual object. 
Of course, your school system ought to have about a half-day of 
inservice education prior to the opening of school. n^xt fall. In 
this way, all of the teachers could be clued in to what the teacher- 
coordinator and the school system Will be doing. 

Now, which class do you put these kids inta?^ Yqd know your teachers 
better than we do. You know that there may bV^three shop teachers 
in your program on both campuses, two 5f which ^ay not be^very de- 
ceptive to these children, but the third wpuld.* If you would rec-»^. 
ognize this wonderful receptivity in him and ask him to take them;"" 
you would minimize your- problems. 

There are not too -many children involved so it won't be- a large" 
group . 

) ■ . ■ . 

Principal: Let's talk about public jrel^tions just a minute. I'm 
concerned that the public accepts this program, that they support 
it by providing jobs for these kids, and that it becomes a con- 
tinuing type of thing. I'm concerned that our Board support it 
financially, Do^you have any suggestions for developing some kind, 
^of a public relations program to run this work-study program to 
^he fore front ^ to create an awareness on the part of the comnyanity 
of what we are trying, to do .and what is available? Are there any 

models t-bata^;^-^s.ed in other school districts? 
♦ 

CehabilitatiW consultant : 'One of the^ice things I have seen in 
some states is ^i^^aduationfox-^thS''^^ people who completed 
special eduoation^UndJiave proved themselves to be eligible to 
hold down a jo>-b^Wing actually been through a work-study pro- 
gram and ^ployed fuli-t>itae for at least 2 semesters. In June you 
bring them in and s.ee thaVs^ey get a regular graduation from High 
iSt5hool, either' in a special p[rogram just for the handicapped or as 
a part of the regular graduati^JfeSieremony. 

Here is wKer'e a lot -of good pubHc relations could be done. I mean 
using the T.V. , the newspapei:^ and featuring the^oung people who 
have succeeded by sticking Xo tjieir program, th/ Work- Study Program, 
and then capping it of|^th evidence that J:he/ can go out and m^ke 
a living-^^for^^^ ext^il^d number of monthjs ^ 

Teacher-coordinator ; Have you ever talked with any Civic organiza- 
tions to inform them about this program? ^ What do you tell them. 
aboQt this? - ^ ' ^ ^ 

Educational consultant ; First of all," in order to publicize a 
ptogram, yau have to prepare a presentation.. If you don't know, 
enough about it or feel incapable of giving a presentation, our 
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office will mail you a li'st of .addresses who have prepared such 
presentations. But you will find that your school system has some- 
one designated with* some authority for publicity for public rela- 
tions. If you so desire, you could , make your own slides of your 
students. ^ 

/ 

RehaJ?llitation counselor: We do have information officerT^hp 
will lend aid in public relations for a Work-Study J^rogram. 

Principal 4--lTi other words you might send us some slides of. a 
successful program in .another place showing the student working 
on the job. 

Rehabilitation counselor : And newspapers, articrles, pictures, that 
sort of things 

Rehahilitaftion consultant : It will show how the schools and voca- 
jfional rehab-ilitation are both doing. The principal also, with 
his personality and his presence, can address the Civic clubs, and 
other places very effectively, if he is sold. 



Teacher-coordinator : What happens_^.to-irfrese students when school 
is out /in the spring? J^hat dcT we do with them in the 'summer months 
We are out of sjcho&T for tljree months as we only have a nine month 
contraclt^^^^-^at happens to them- then? 



Rehabilitation counselor: Can you change the contract to twelve 
months? 

Principal : That's easy for you to say that, but that costs me 
money. 



IiU^a-fe^onal consultant : The State will still support his salary 
pro ratB3==i^t:^hat they do for the nine months. * 

Teacher-coordinator : You are saying that the students don't stop 
their job when school is out? 

.«* 

Educational ^genstrTlant : No sir, people work twelve months a year. 
Now, you may not want^to work twelve months a year. You may want 
to work nine, ten, eleven, and that, way your job can be set up on 
q*ten or eleven 'month pay "scale.^-^opefully. by the end of the 
school year, your students sho^ild be able to function on their 
jobs without your constant supervision or weekly checkbacks. 

Principal ; Would it^be feasible ;&t^ have, a teacher-coordinator on 
a half-day salary during the summer months, for instance to work 
out here on the job stations? , . 

Educational consultant : ^4ie..jjould be doing a full day's work, why. 
shouldn't he be on a full day^^s^""5^-a^j:5zi_ 
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Principal : \Jellf%i^m ju'st torying to work out something for the 
summer months. r 

Educational consultant : This would be something that you would have 
to develop with your teacher-coordinator. If Mr. Love has been 
able to secure full-time employment for June, July and Augustj I * 
don'^t think you could expect him to work in June, July and August 
at half salary. He has a family to support and I don't know why, 
we should penalize him just because he is willing to go to a new 
program. 

principal : We are not trying to penalize him, it is just a matter 
of financial facts we have to work with here. 

Question from audience-.participant : I, have a question. This is a 
hypothetical situation. I am part of a committee to selec-t students 
for a Work-'Sttidy Experience Program. I have eligible students in 
grades 10 through 12. They all have similar IQs and abilities. 
I have seven in grade 10, ten in grade 11 and five in grade 12. 
I ci^n have a maximv^n of 15 students. Which ones do I choose? 
1 

Educational Consultant : Who sets this maximum? 

'Participant ; The State. ' 

— — Educational Consultant ; So you have twenty- two actual students. I 
would take ray 11th and 12th grade- students first. The reason I 
would prefer to take the older oijies is if you wait a year, those 
•five 12{:h .graders would be gone. You would never be able to make 
the contact with them. The 11th graders-yo'u have ten and that's a - 
sizable group. You might need two years ox most of two years- to 
work with them. The 10th graders-you can't put them on your role, 
but you want to make yourself a master roster. Iii the Fall, go 
around to. their teachers and explain that they are eligible for 
your class, but because of space you cannot take them. If you 
would give these teachers a good r:esume of these students' abili- 
ties, maybe and probably^ they would be moving into the Work-Study 
Program next Fall. It's quite possible tfiat there would be a 
little less of this academic pressure on these seven student's and 
they might all last through to the next year when you can have 
them. I like to catch them: before they go, not' guaranteeing any 
success, \^ut I like a shot at them. 

RehabilitatioiT^.nsultant: There . is a more generic answer than 
this, but muph less specific. Each year that a <^hild gets older 
our chances for helping him are' less, and the earlier he is in 
special education, the earlier we can begin to affect" his life 
through the things we do. I guess I am being fatalistic in say- 
ing those 12th graders axe' lost anyway, and let's put the energy, 
the money, the funds thdt we have now on the younger-.one5_and.J.et's 
see if we can do something for them. 
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EXPERIENCES IN THE WORK-STUDY PROGRAM 



Second Panel Discussion 



The following is\the context of the '^-fecond panel discussion^ 
The* panel-participants includr^^^^^^^teacher-jix^Sinator who had 
placed two students with the employer; the employer, a business 
manager who ^presently has two students' from a Work- Study \prog 
wotking for him; and t wo student-clients-Bill is presently with 
^ the employe/ on a part-time basis, and the gecond student^ Maxine, 
is in a Work-Study Program which includes one-half day in school 
^and on^haif day in-Cosmetology .Training 
le^ members of, this panel were: 

Participant" Role 



-Steve Phaup 
-VrC^Wheeler 
Bill^^ 

Maxir^a- 



Teacher-Goordinator, 
Jonesboro High School 
Employer; Manager ^ 
McDonalds Hamburgers 
A Student -Glient, 
^crfiesboro High School 
Work- Study Program 
^ 'A Student-Glient, 

Hot Springs High Schqol 
" Work-Study Program 



V.G. was ihitfially^otitacted by Steve. . Rapport was establish- 
ed and S.teve pxo^d^d V.G. with the objectives and service's of the 
Work-SCudy Experience Program. *fhey also discussed ^certain student 
.iSnts^ who might fit' available jobs ^ V.G.'s business*. 

Steve first placed a student-cj.ient with V.G. as a fry-cook 
*on a trial basis. After this first student appeared to perform 
satisfactori^ly *on the job, a second student was placed. This^ 
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second student, however, did not adjust due to difficulties of 
overdependency and dissatisfaction with the particular job duties. 
At that time, Steve introduced Bill to V.C. and the work-station. 
Bill completed his tenure as a cook during his Work-Study Program, 
and now has'-an af fer of a full-time job when he graciuates from 
high school. 

^ The second student-client on the panel, Maxine^ attended a 
beauty school on a half-time basis for eighteen months. She attend 
ed the beauty school full-time over the SilLner .]^nths. Ma?cine is 
approaching graduation from high school and has completed her. 
course in Cosmetology. She is preparing to take the State Board 
Exam to re(^eive her beauty operator's license (see Appendix D). 
"When she has Obtained her beautician's license, sne will be assist- 
ed in job placement by the local teacher-coordinator and rehabilita 
tion counselor. 

Maxihe's story was preceded by a sparce work history. When 
Maxine first entered th^li^al Work-Study Experience Program, she 
was placed, in the school cafeteria by her *-^^acher-coordinator . Her ^ 
-^sup^rvispr -was very satisfL'sd. After several months and a class 
study' or various occupations, Maxine discussed her vocational 
aspiration of beautician with her teacher-coordinator, but she " 
had been reluctant to become involved with tTiese plans as she 
anticipated she would not succeed. Arrangements were made, how- 
ever, with a local beauty school for Maxine to enter for a month's 
trial period of job training. During the initial stages, the 

teacher-coordinator and' tehabilitation counselor and beauty in- 
structor were concerned with her defeatist attitude, anticipations 

> 
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oi' failure, and poor interpersonal relationships. Attempts to 
resolve the&e negative aspects were conducted, often spontaneously,' 
on/an indijvidual counseling basis and in classroom discussions with 

eers. At this time she received more attention, acceptance, and 
concern than she had received in the past. Changes were noticed 
in her behaviors: she. was less irritable, more secure, more co- 
operative, and satisfied with her training s£ation. At this time, 

) ' 

she decided to ifemain in beauty school as part of her work-study 
program, * ^ ^ 

' DISCUSSION . , ^ / . 

J. 

Teacher«-coordinator : This is a;great opportunity for us arid I hope 
a sharing opportunity for you. .Because this panel is where it 
happened, this is what it is all about. This workshop has not 
only the people that are (supplying revenues and responsible, for 
adminis-trative duties, but also .the people that make up the pro- 
gram,* the student, we have two of them, and,' of course, the employer 
Without the employer we would be. lost. 

The way we are going td do this^ is each student, is going to get , up 
% "and say something and once he is finished we will invite questions. 
I will direct^ the questions to the students, whoever I feel the 
question should go to and this way we will get fiK3t-hand experience 
as to what is going on, and whatsit is all about. 

Employer : Thank you Steve, I hope you do prepare some questions. 
I want to tell you a little about how I^got involved in the Pro* 
gram and the success we have had with it. Last September, right 
after the school program got started^, Steve approached me with the 
idea of employing one of his stu^'.ents.I was a little leer3r of the' 
things and your t^aCb^r-coordinators will run into this prol>lem. 
Some guy comes in the bapk door ^ome day and says, "I can give, you 
an, extra hand to help you out arik it is not gonna coat you much of 
anything", and you,,^j;inda back off as I did. But, Steve was a 
pretty good salesman so I decided ^to give it a whirl and we start- 
ed this young man to work in late - September^ ..His name is Daniel. 
Daniel was planning on being with us today, but he is a little bit 
^ick^^nd he couldn't make, the trip*. 



Daniel is a slow learner and he was in the special education prp- 
gram. Daniel is a bit on the lazy side, along with being a slow 



learner, but it offers a challenge for any employer to take a 
y^ting man like Daniel and teach him to do anything at all. I think 
we hav^ done a r^al good job with. Daniel. Steve has helped me in ' 
the* training. Steve was' willing "to spend many long hours at the/ 
unit. ,The first thing I did was to show St^e how to do the job, 
and then Steve would help with- the training of. Daniel, ^o there is 
another point right there, you have to have a teacher-coordifijator 
who is. willing to work. But^ as the months rolled on, we have Danfel 
so that he can do jus.t^abouc any work st^tiojr in the store. • He is 
doing so wellj that when we/occasionally give tour's I let Da'niel do 
the tour. He takes groups through the store and shows them every- 
thing about the store and everything about the operation. He just 
keeps rattling on. He knows more about it than I do. .If you don't 
believe that, just ask, him; Boy, he can tell you about it. Daniel 
is doing a real fine job^ He comes in af'TlrSO a.m. at which time 
we ^re beginning to get/pretty busy. He runs french fries through 
lAe Iflnch rush and then he has to clean up afterward. Daniel will, 
on a busy day, cook frotri ll:3fl to 1:00, and bag anywhere from 4CfO 
to 600 orders of french fries. That's no little job. It is arhot 
job and, you have got to be on y^ur toes to keep up the production. 
So, I am. real proud o./^ Daniel and I wish he was here, but he is not, 
so I can only talk/aboi^^illy . 

Billy c^iiie to us in early December. Billy is^the one that I am 
rfeall^ th^most proud of. Billy is blind and he has a hearing 
problem, but. he cloesn't let this stand in his* way as far as work- 
ing. He started out just helping Daniel, he was Daniel's assistant, 
and no*^ I~fiave -Billy preparing ffsh sandwiches -and hot apple j)ie^ 
through lunch and he also keeps up wiith the french, JrieV.' He has 
to refill the baskets after Daniel <ioes his cooking. You ought to 
see him gdt around^ he really doe^ move» . I^m really proud of 
Billy because ^of his disability-^xi^d the job that he has done. 

Speaking from experience I would say that the Program in Jonesboro 
has just been a whoppingf^^ccess. 1 invite your questions and if 
any of you in this^ropm arfiL anywher within driving distance of 
Jonesbojp,, ^I—woixld be tickled to deatlTlro have you come watch 
^rtly'^fi'd Daniel work and see how well they get ^aiong^ not only 
in their job but they get along so well with the- other %ot:kers. 
They are able to relate with everybody in that store, and it is 
helping them socially as well, as vocationally. So I am really 
proud of it. Like I said, I was really skeptical about taking 
one ' studei^t, now I have two, and I would welcome a ^hird^one. 

Audience-Part icipant : Would yothJ^aye hired either one of these 
young people had it not been for this ^Program? If they had come 
to you personally and asked for a jab, 4o you thi-nk that you wou 
have taken the chance? ^ 

Employer : I doubt it.^%ell^no, I just wouldn't haye done - 
mean, you have to talk to Mniel to understand why I would 



^lll Tl r T """^'^ b^^"- 3 ^'^ance to 

•J . , ^ I ^"^"^ ''^^ Program, i^specyially by th'e time 'I ' 
had worked Daniel from September to the time I hired Billy 't wa's 
really sold on the Program. That is the reason I have twb! '' 

Audience-Participant: What about now, after graduation, i^ it - ' 
possible that you would employ a person liktf' this? 

^"'P-i°y^^= this is what we are working for with both of these . 

boy^. I star4:ed BiUy at eighty-some cents an hour, which is half " 
• of normal wage in our business. Billy now-makel $f^0 an hour We 
are -just progressively bringing him up to the minimum so t\iat when ^ 
he does graduate he will have a job if he wants >to st^y with ^s. 

Audience-Participant: I would like to know from either one qf them 
or both what they like most about the Program, and what they' like ' 
least about it. ■ ^ 

MMi I like the job, -working, and the people, • *" ' 

Audience- Participant : Billy, can you hear melX^ 
' Bill :Yes, sir. • ■ " ~ ' ^ 

Audience -Participant: When your teacher came up 'to you- and" said 
thaJr^ ^ working at ^store",\how did you feel about ^ 

Bill: . I thought it -Was pretty good. 

/. ' ^ ' ' ■ 1 

Audience-P articipant: Why, did you ever work before? 

Bill.: /Well, no sir. ' ' • . ^ 

Audi4ce-Partibipant; How did you know it was goni^a- be good? ' 
^Blll: Wedl, I don't know, I thought I V6uld get a check. ' ' 

Audience-Participant: When yOu were' going to school w^th youx 
teacher, did He teach you about what holding a job is, what the 
money is? /. 

Bill : Yes, sii. - 

Audience-Participant: jladn't he sorta taljced^ou into irii},xi^" 
. Bill: Yes, sir. 



Audience-Participant : I'm trying 
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brainwashe^^to - going to.w&rj^ ^Kadn^ vnui 



a point. So you had been 



* ^udience->Partjlc3!0ant : 'bidn''t you at first resen|t it, or not 'like 
being told that people ought to work and make money? ^ V 

Bfllj^ Ves*, si^,' I like to go to work and make money. 

^ Audience-Particfpants ; Why, you had a iJretty good d^al'before. 

^ Who need§ to work? All your gotta do is find a rich wife. Why- 
^ . should you work? ^ ^ -ST ; 

Audience-Part icipant : Wl^y^ should people work? 

Bill: They wcfrk to ^(ly^.them ^ house, to st^t their familyv. 

Audience^Participa'nt : ^ Those are good reasons, Billy. Did you know 
.that? ' ' 

Bill: Yes. ^ 

Teacher-coordinator : I think Billy could' sum it up By telling you 
some of the things^ he is involved ^in outside of his^wqrk station, 
wh^t he does €opially. Billy, tell them about some'ol your ex- 
periences. • / 

Bill: I have a band ^apd I work during tphe weekend. 
Audience-Participant : What instrument do you play?'* 
Bill: I >lay the dt'umsv and sometimes I play the guitar^ 
Audjence-Part icipant : How do you read the notes? * 
Bill: I play a lot of things by ear^^ 

Audience-Participant : Where did you learn to play the guitar? 
Bill; Well, one of the guys taught me how. 
Audience-Participant : How' long did it, take you? 
Bill:, Well, it took me several months^. 

-- ' -> 

AudietfcerParticipant : Who is head of the group? 
Bill; I am. • . 

Audience-Participant : Where do ypu all play? 

Bill: Most of the time we play at my house, and we ^o to a store. 
A friend of mine owns the stori^. . c ^ 



Teacher-coordinator ; Well, what he is building up to is that he is 
saving thejmonjy he receives and it goes into instruments. They 
pay $85. Oct a month for renffor thi^ place to practice. This 'is 
where his time and energy are going. . ^ . 



Audience-Participant : What else do you do Billy, besides playing 
in the band? . / * 

Bill : I like sports, I bought me a lot of 'things that I use now. 
I bought ;me a pool table. ♦ I really enjoy that. 

Audience-Participant : Billy, do you have any money in the bank? 

Bill : Let me see, right now about $30.00 saved. 

Audienpe-Participant : You got $30.00 in "the bank right now? After 
buying all that? ^ 

Bill; WeJ.1, I started saving before I wanted to buy something. 
There were so many things I would like to have. I wanted a 
motorcycle. 

Audience-Participant : Maxine^, what kind of job do you hold? r 

Maxine: I work at the Mot Springs Beauty College. I work on 
pecgle's hair. 

Audience-Participant : H^w long have you \;jorked there? * 



HaxiTie : 1^ monthsT " . . ^ 

Audience-Participant : What are your plans? Are you going to be a 
beautician, or beautician/ s aide, or is this the kind of job yqu 
are going to do when yqu graduate? 

Maxine: If I pass State Board. 
< 

Audience-Part icipant ; What do you ^find hari about your job? 
Maxine :'^ . The 's.tudying. 

Audi^ce-Part icipant ; You have to study that book atid '"learn all 
those big words\ don't you? i \^ 

t . 

Maxine: Yes. , * • ^ 

Audience-Participant ; How are you coming along? 
Maxine: Fair. » ' 
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Audience-Partiqjjynt r How much do you make working there? Do you. 
get paid? 



Maxine: No* 



Audience-farticipant ; Maxine, you are just in training, -when will 
you'take the State Board Exam? 

Maxine: The la^ of this month. . , ^ 

Audience-Participant : Will you p^ass ..it2., 

r 

Maxine: I hope* ^ " ' '• / 

Audience-Participant : How old are you? , 
Maxine: 18. 

1. 

Audience-Participant : . 18 years old. Why did you, choose to go into 
Cosmetology? Was it exciting, the reading, the learning big words? 
There are so many other, things a girl could harve chosen to go into, 
why did you choose it? . ' 

Is there any pther kind of work..you had rather do? What would you 
*do if you hadn't d<ine this, what would you do if vou didn't pass 
the exam? 

Maxine: I don't know. < ^ 

Audt^nce-Par t i cipant : You would choose something els^.' You are 
gonna pass that thing, aren't you? ^ 

Maxine : I will try* • 

Audience-Participant : Do you have a lot. of trouble readijr§ that 
took? 

Maxine: Not a lot* 



ad^ 



Audience-Participant : How about the chapter a*bout the head, all 
the different parts of the head, the muscles, doesn't that turn 
you off? 

Maxine: I just skip that. 

Audience-Participant: What will y&Ci-;^?rf you have cjuestions 

it? ' '^^^ ^ ' 

Maxine ; We won't have questions on^^^^^ 
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AudieiKj^^articipantr Positive thinking. Do you have a tape 
Maxine: No. ^ ' * 

V 

Audience-Part!icipant ; Can you borrow a tape recorder from someone? 
The reason I am saying this is a lot of times 1 have the same 
trouble. I have a lot of trouble reading long, hard words. ' You 
are not by yourself. -So, what I do, I have someone read the 
chapter on to a'- tape. Now, .when the tape is playing, it's playing 
what I'm reading. If I can hear it and read it at the same time, 
I learn it better. You ought to try it sometime. Maybe you can 
borrow a tape recorder from Mr. Love and have someone read that 
crazy chapter on anatomy before the final exam and learn to memorize 
the reading, the questions and the answers. You ought to try that 
sometime. You read and you listen in the same amount of time. 

Audience-Participant : How do your parents feel about this pro- 
gram? Do they like it? 

Maxine:' Which one? 

Audience-Participant : Your parents? Oh, you are a foster child, 
how do your foster parents feel about it? 

Maxine: Fine. ^ • 

Audience-Participant : How about your real parents? , 

Maxine:, i don't know* . 

Audience-Participant : You don't have contact with them. Where 
are you living now? 

Maxine : I live in an apartment by myself. 
Audience-Participant ; Who takes care of you?' 
Maxine: hfyself . 

Audience-Participant ; How are you paying fo^ your room and board? 
Maxine; 1 work- at the hotel. 

Audienbe-Partlc.ipant ^sj^you^ have any money in the bank? ' Checking 
account? 

Maxine: Yes, sir. \ 

Audience-Participant : What about a savings account? How much 
do you have in the savings Account? 
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Maxiner Eighty-seven and I don't know how many ''cents. / * 
Audience-Participant : Maxine, do you have a boyfriend?-- 
Maxine: Yes*. • 

Audience-Participant : Do you love- the boy, serious? 
Maxine : I don't' kjiow about serious, but he is nice.- 
' AudiencerParticipant : Does he have a good job? 
Maxine: He's not working, he goes to college. 



r 



Audjence-PartieipanC ; Sounds pretty good. If you don't pass the 
S^tate Board, are you going to take it again? 

Maxine: I might have to take it three times. 'Mr. Love is going. 

Audience-Participant : What is Mr. Love going to do? 

Maxine: He is going to read the questions, but I have to answer 
^ them. 

*« (• . ' 

Audience-Participant : Do you have the prospect of a job when you 
get your license? Will someone help you find a job? 

Maxine: Mr. Love and the owner of the beauty . school. 

Teacher-coordinator : Problems do come up, as a teacher-coordina- 
tor I know. It is not so much with the student as it is with the 
employer. So if you have something you would likei to ask in the 
way of a problem that might come up, I welcome your questions. 

Audience-Participant : Did you find that these two boys you hired 
have more accidents or' as many accidents as "normal" workers? 

Employer: No, I don't think we have had any accidents involving 
either Billy^or Daniel since > they started to Work. That is some- 
thing that is kinda scary, I have them both working around hot 
shortening and you have to watch them. But they both know their 
jobs so well, they know. It's like a kid getting against a stove, 
they know. Billy knows where everything is. He could hold his hand 
over that, shortening and not get it in there. i He knovs that much 
, about it. So, we are not worried too much about* him now. But 
when they first started to Vork, especially Billy, that was some- 
thing for us to worry about. ' s ^ 



Audience-Participant : How much visual loss? 
Employer ; I don't know. It's pretty bad. 



ERJC 
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Teacher-coordinator: I believe Billy is legally blind in both eye6. 



Audience-Participant : Mr. Wheeler, have ^pu had inquiries from 
other people in regard l?o your experiences with these students? 

• Employer: I haVe. The way our operation is set yp, the man that 
owns the franchise owns eight other franchises. I have* had in- 
quiries from him about how the Program works. You see, they don't 
have anything like that where ^he is. They have a distributive 
educatfion program, but they don't have anything like this special 
education Work-Study. We ha.ve gone over it with this gentleman, 
and,, of course, he had his doubts top when Jie first came over and 
saw what we were doing in the Program. But -we convinced him that 
it is a good program and it is working sq there is no problem. 

Teacher-coordinator : V.C. has exemplified whai:--a^eacher-coordina-. 
""Sfcox^^Ls^^seakiiig^^Jl;^ you place a stuientr^^client with him, he not 
only works with the individual, but he is in there selling the 
Program to other- people. V.>C. volunteered to go and offer assist- 
ance to other areas of Arkansa^""'^:^GkJlelp sell the Program. *This is 
my job. I am beginning to wonder. When you have cooperation like 
this, it sure does make it a heck of a lot easier. 

Employers -If I had everybody as dependable as these two students 
are, I. would be really in good shape. I get %iormal" people as 
»you say, and they' have norjnalibad habits andOihey don't show up' 
'foe work, they don't call, they come in late, all kinds^-^- stuff » 
like that,. But Billy and Daniel are always there early. I d^'t 
' think Billy .has missed a- day. Daniel has had some sickness, like 
this veeTC'he is sick,^but he makes it a point to^ Call^or haVe his 
mother call in all the time. . ' . - ' 

Audiencg^Farticipant : Are they as fast as regular employees? 

< ' , ] 

Ei|tployer: Daniel "is as fast on hi§ particular job, his fry station. 
Billy is a little slower^ but as many as we put out, a little slow- i 
er doesn't make .that much 'difference. He is working like six to 
twelve fish sandwiches at a time and twenty to thirty pies at a 
time, plus he is filling all these fr»y baskets for Dani'el. - -So,-' a 
little slower doesn't make that much difference^ If we were run- 
ning' races, it might, but not enough that you could tell it. 

Audience-Participant : Do you have any problems with other employees . 
in regard to these b<;^s? 

Employer : Well,, we. had a few problems because I have other high 
..schoolers working at tfie store. Not so much during the daytime* 
But say if Billy and Daniel were to work late in the afternoon 
and h^e contact with some of these other boys., we might' have just 
a little trouble when they first started. But this is \fith Daniel. ^ 

' • ' / « » 
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^By the time Daniel had worked' there three or four months and proved 
himself, and proved that he. could do the. work," and when we brought 
Billy into -the store, there was no problem. The' other students ' 
watch because they don't want to get in their way. There are some 
of them amazed about how. well they do their job. But as far as 
morale problems in the store, we don't have that. We have morale 
problems because I am so hard to work for, but not because of Billy 
or Daniel. , ^ 

^ Audience-Participant: Are you usually pjresent at the store when 
these boys are working? - ; 

Employer : Yes , sir. " 

Audience-Participant : How do these two fellows handle their trans- 
portation to work? 

Employer : Well,^ Daniel started out riding a bicycle to work on 
nice days. We had a problem of Winter weather, so Phaup would -biding 
him to work or he would find a ride with gomeone. Billy usually 
gets a ride .with Mr. Phaup or his parents bring him. They walk on 
nice days. They are good friends and they have mutual interests 
and usually you can see them abo.ut 2:00 o'clock going up the avenue 
grinning from ear to ear watching some girls or something. 

Audience-Participant : Periodically, Steve comes back to get an 
evaluation from you on^ your workers, right? 

Employer: ?ight. 

Audience-Participant :^ What did he do so you would give' him an 

Accurate assessment of their progress? In other words, did you 
eel at first you had better not tell him the truth because it 
wo^ld jeapordize'^their jobs, or did you feel like you could level 
with him and point out their weak areas? 

. Employer: I thought' I could level with him. In the first place, 
the relationship we have is that we are bath honest with each other. 
He brought the guys in here and wanted me to try them out and I 
said I^ would. But I was skeptical ab^ut the Program and I was 
going to let him know if something wasn't working out,.. And we 
had problems. We had problems with Daniel, and we had another 
one of his students that I tried who just didn't work out. He 
would come in once a week to ask how they were doing and I would 
tell him, "They are doing O.K.", or* "We have a problem here". Then 
he Would take the student aside, either in the basement or wait 
until the next day in class, a,nd talk to the student about the pro- 
blem and then let me know that he has talked tb them about it. Then 
it should be' O.K. If it is not, then we go agaiii. This one parti- 
cular instance that we had that d^.d 'not work put, the kid worked 
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two weeks and that was it. We just got together and decided it 
was better for the Program and better for what I^,needed to let the 
kid go^ - . 

4. 

\ . • . 

Audience-Participant ; Did. you and Steye ^pw each other before this 
placement? ^ *1 r 



Emp foyer; No, we didn't. ^ 



Audience-Participant ; In the case of the youngster wllSaidn't work 
out, was it because he couldn't do it, was he not capable of doing 
• it, or was it his work habits? 

Employer: \Et was his work habits. He was just lazy, and he wouldn't 
show up for work. 

Audience-Participant" : The boy you had removed,- is he out working 

Teacher-coordinator: The ironic thing about this, this young man 
has since graduated. 'from the Program anc^ is ndw holding down a 
position with a grocery 'store. Ihis is what I couldn't understand. 
It tumed^ut .that one of the big reasbns we had trouble with/ him 
at V.C.'s store was, well, his prop wasn't around. I was supplying 
th^ transportation, to dnd from work and he became overly dep*endent 
on me. This presented a problem when I did leave, and it did re- 
sult in his losing his job and it was justifiably so. So once he 
found this other position and it was close to home, he could do the 
job and do it well. He was very high functionally, and he could 
do the job very well. This is what ve are seeking. Once he starts 
exhibitirfg his responsible behavior, then we feel he "is ready. 

Audience-Participant ; There is a real point. Don't you find out 
that it is a real thing as to just how much help- to give and not 
do too much? Is this a critical point? * 

Teacher-coordinator ; This is my bad point, I overdo things^ many 
tidies and in this case it was negative. There is als'o the other 
extreme where you place an individual and you forget, about him. 
You tend to your other business and you forget about him,, and when 
you go back the kid isn'.t working and he isn't going to- tell you* 
anything about it. I have had this happen where an individual ' 
lost his job an3 he was too embarrassed to say anything about it. 
But you had forgotten about him all this time and he knows that 
you don't know. It is my first year^nd I ain learning all that. 
,1 have a few scars. . \ , ' " • 

Audience-Participant : How did'" you handle the thing when you fired ^ 
this guy? 
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Employer: Well, the key to the thing is communication between the 
teacher-coordinator and the employer. The jot this young man had 
included being at work at 6:00 o'clock in the morning. Mr.' Phaup 
spoiled the kid. He would get up at 5:00 or whatever it took to 
get to the boy's home and roll him out of bed and get him dressed 
and to work at 6:00 o'clock. So here comes Christmas vacation and 
Mr. Phaup takes a trip for a week and I don't have a maintenance 
man. So I start going and getting him. Well, you know, you come 
in at 8:00 and the floor is not mopped and you mop it yourself or 
get somebody to mop it. That worked for a couple of days and I 
went out there one morning and he wasn't even at home. -So I just 
turned it over to Steve when he- Came back and let him handle it. 

Teacher-coordinator : Sometimes these people take a job and it 
really isn'^t the job they want. I found this out in a lot of pro- 
grams. ^ 

It's amazing how picky they can be, it really is. This is the sad 
thing. Like in the case of Billy who enjoys what he is doing, I 
wish we were all like that. I have had kids in thtee jobs and 
they just don't like it. They say, "I can't get along with the 
people*'. Then you put them in this other position, and i4: just 
happens to work out. " , 

Audience-Participant : Do you think that guy learned anything by 
getting fired? 

Teacher-coordinator : No, I don't. ^Vm serious, I don't believe 
he did. It didn't upset him in. the least. He finally found a ^ 
position in which he was competent, and it was ray fault for j\ot 
recognizing it. He was makliig a lot of money wher^ he was working, 
far more than he will eventually receive where he is now working, 
and he turned it down-. 

Audience-Participant: I would take it that you listen to them 
quite a bit as to their attitude toward the job. You change them, 
around based partly on how they are reacting? 

y 

Teacher-coordinator : Yes, you are dealing with an educational 
thing, you are in the classroom, but"! have found that you are 
dealing with an individual, separate,^ This is a human being and 
he has a personality and this is the thing you have to deaj with 
and is most important. I think V.C. will back me Up, having had 
this experience with Billy and Daniel, you are dealing with -a 
functional thing and you have to feel your way* through this. They 
are unique in their own way.- 

Audienpe-Participant : ^More than an academic nature? 

7~l ' ' - ■ 

Teacher-coordiifator ; Sure, we have an academic aspect, l?ut it is 
only part of the whole thing. 
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Audience-Participant ; ^V. C. . let me ask you this, 'in school busi- 
ness we are all eon^^rned about the attitude of people, businessmen 
in the cdftmuinity like yourself, toward school* You know we count 
on millage and this kind- of thing. But now, does this Program ' 
help?^ What kind of effect does this have on you, or does it have ' 
any,' in regard to your conception of what is going" on in school? 

Employer ; Well,, in my opinion, it i^ the best program that I have 
heard^of becausB it is_getfting these potential welfare people and 
teaching them how to work and what work. is. Like Billy, now he 
has 4 job if' he wa«ts it-when he graduates from high schdol^He is 
not going to be on welfare. You talk about millage ancj taHes and 
what our taxes go for, and that's why I tell everybody I.see about 
the Prdgram and encourage people to hire these kids. » ' 

'It^is -a satisfying 'thing. Some of our kids have already attained 
a salary level that -they: are now turning money back into the system. 
tJow ^nd then 3, thinH aboiit that^ Once that money starts being re- 
turned, ©you know' it's working. * ^ . 



RECOMMENDATIONS 



The list of recommendations was drawn from the Participants' 
Evaluation Questionnaires (Appendix A)^and post-workshop verbal 
responses. Additional training, e. g. , /workshops and seminars, is 
needed to provide information on the following aspects of the Work- 

Study Experience Program: 

Curriculum design 
Cfiassroom arrangement 
Classroom equipment ' 
Accreditation ' , . 

Working with 'parents 



'1 
2 
3 
4 
5 
6 



7 

i. '8 

9 
10 

11 
12 

. 13 
14 
15 
16 
17 

18 



Rehabllitat^-on and Education , 
felati9nships, agencies and personnel- 

; * * 

Responsibility^ of employers , r 

Wages, Workman' s* Compensation* and others 
training - and job-rel^te4 areas 



Education of community 



Committees for selection ai 
students 




:ennination o£ 



Job-sample metho*ds * 
TechiwLques f6r vocational selection and job place- 

Evalxiation of ^students \ 

# 

'Personal adjustment of student-client ^ 

4 

' ^fcocational Adjustment of studetit-client 

Behavior modification programs and techniques • 

Other persons working with work-study programs 
and student-clients ' * 

Design and„ techniques for expansion of existing 
Work-Study Experience Programs. 



44 



50 



APPENDIX 



. ^ 

A. Percentages' o'f Responses to Eyalua'tion Questionnaire 

B. . Three. Roads for the Mental Retardate 



C. Workshop Participants' 

D. Outcome 




•.^APPilNDIX A 

PERC^AGES OF RESPONSES TO EVALPAJION QUESTIONNAipi 

1) Work-Study Prograftfs/^r^ ^ vital part 6f our high scho(i|Cpr-ograms today 

Strongly agre e 94 > 3% Agre e 2:9% No cormnent j^,'9^ Disagre e q Strongly disagree 0 
^CSinm^nts: ' . . • ^ \ ^ 




tidy Pro 



2) Work-Study Programs ARE NOT worth the time and effort required* to be effective. 

Stp<^gly agre e, 0 Agre e 0 No comment 2.9% Disagre e 2.9% Strongly disagre e 94>3% 
Dmments : •• . 

3) This workshop has been of little help to me "in my own situation. 

Strongly agre e 2>9% Agre e 11.4% No comment 2>9% Disagre e 40.0% Strongly disagre e 42. 
Comments: ^ ^ ' v , ' ' 

4) The consultant's were knowle*dge.able and effective in their presentations. 

' y . • ^ 

Strongly ^re e 7U4% Agre e 25.7% No commen t 2>9% Disagre e 0 Strongly disagre e 0 
Comments: ' 

. ^ *- • ' 

5) The discussions'^ helS during this workshop were^ too theoretical, atid not practical. 

Strongly agrq e 0' Agree 0 N o commen t 0 Disagre e 54.3% Strongly 'disagree 45>7% 
Comments: , ^ ^ 

6) This type of workshop should be attended by othe^r personnel from Education and 
^habilitation. ^ ^ * 

Strongly agg€ €"51>4% Agre e 40.0% No comme^g't 2>9% Disagre e 5.7% Strongly disagree ' 0 
Comments: « ^ ' : ^ ' ^ 

7) I think the "Experiences in the Work-Study Program-Panel" was a valuable experience*. 

. Strongly agre e 65 > 7% Agre e 25 > 7% No commen t 5.7% Disagre e 2>9% Strongly disagree 0_ 

. Comments: " ^ - ' . 

\ • 

o ^ * • • 

8) What did you like MOST about the workshop? 



9) What did you like LEAST about the workshop? 



10) In what, other areas of the Work-Study Program do you need training? 
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THREE ROADS TOR THE MENTAL RETARDATE 



EDUCABLE HABILITABLE 
ADOLESCENT OR YOUNG ADULT 



17+' C. A. 

Good Physical Health 

Good Mental Health 

I.Q,, 50 to 75 

S,Q,, 50 to 90 

Scholastic Achievement 
to Grade 2, 3, 4, or 5 - 

Had adequat<e special educa- . 
tion available in school' T 

Has adequate* habilitatibn 
program available in 
community 

Has informed employer 
group in th^ connnunity** 
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APPENDIX C- 



WORKSHOP PARTICIPANTS 



Milbum Adams, Supervisor 
Special, Edudatrion Division 
Department o^ Education, 
Arch Ford Education Building 
Little Rock, Arkansas 72^01 

John Barker, Assistant Superintendent ' 
Osceola Public Schools ' 
112 North School Street 
Osceola, Arkansas 72370 

Miss Patty Bell 

Teachfer-Coordinator 

Jenkinfe Memorial Child^ren's Center 

2410 Rika Drive 

Pine Bluff, Arkansas 71601 



Don Blessing, Supervisor 
Little Rock, Public Schools 
West Markfiam & Izard Streets - 
Little Rock, Arkansas 72201 

Sy.nce Bond, Supervisor 
Arkansas Rehabilitation Service- 
723 Cumberland Street 
Little Rock, Arl^nsas 72202 

Robert Bradbury, Assistant Superintendent 
Jonesboro Public Schools 
1300 South Church Street 
Jonesboro, Arkansas 72401 



Mrs. Maxine Britt, Counselor 
Arkansas Rehabilitation Service 
905 Cherry Street 
Pine Bluff, Arkansas 71601 

John Butler, Principal 
Benton High School 
Border Street 
Benton, Arkansa3 72015- 




£RLC 



50 



Earl Coats, Supervisor 
Arkansas Rehabilitation Service 
610 Nortli Greenwood 
Fort Smith, Arkansas 72901 

Gerald Craig, Principal, 
Greene County Tech School 
Route 4 

Paragould, Arkansas 72450 

Jim Dasher, Supervisor 
Vocational, Technical & Adult Education 
Department of Education 
Arch Ford Education Building 
Little Rock, Arkansas 72201 

Anwar Failey, Assistant Principal 
Greene County Teclr^chool 
Route 4 . 

Paragould, Arkansas 72450 

. Dr. Gerald Fisher, Superintendent'^ 
VHbt Springs Public Schools . 
f 140 Border Street 
Hot Springs, Arkansas 71901 

Dr. Stanley Fudell, Professor 
Department of Special Education . 
Texas Tech University 
P.O. Box 4700 
Lubbock, Texas 79409 

Leo Giles, Counselor 
Arkansas Rehabilitation Service 
720 East Fifth Street 
-Xexarkana, Arkansas 75501 

John Grigsby, Supervisor 
Arkansas Rehabilitation Service 
818 Cobb Street 
Jonesboro, Arkansas 72401 

Gary Banners, Counselor 
Arkansas Rehabilitation Service 
818 Cobb Street ' 
Joneshoro, Arkansas 72401 

Clayton Harrison, Counselor 
Arkansas Rehabilitation Service 
201 Perry Sljreet 
Helena, Arkansas 72342 

m ' ' 
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James D. Hemdon, Planning Consultant 

Arkansas Rehabilifeation Service 

Program Planning 

723 Cumberland Street 

Little Rock, Arkansas 72202 

Tom Hicks, Director. 
Special Education Division 
Department of Education 
Arch Ford Education Building 
Little Rock, Arkansas 72201 

Mrs. Betty Hinson, Supervisor 
Pulaski County Special District 
924 Marshall Street 
Li'ttle Rock, Arkansas 72201 

Robert C. Hope, Supervisor , 

Program Evaluation 

Arkansas Rehabilitation Service 

211 Broadway, Room 227 

Little Rock, Arkansas 72201 



Jerome Jenkins, Coordinator 
Fargo Vocational-Technical School 
Brinkley Public Schools 
Brinkley, Arkansas 72021 

Thomas 'Johnson, Supervisor 
Arkansas Rehabilitation Service 
206 South Second Street 
West Memphis, Arkans^as 72301 

Andrew Jones, Counselor 
Arkansas Rehabilitation Service 
723 Cumberland Street ^' 
Little Rock, Arkansas 72201 



Leroy Jones, Counselor 
Oak Grove High Schqol 
Jtoute 6, Box 141 
^--^North Little Rqck, Arkansas' 72118 

Rpnnie Love 
Teacher-Coordinator 
. • Hot Springs High School 
701 Emory Street 
, Hot Springs, Arkansa^l901 

. ' Ray Lumpkin, Principal 
Barton Junior High School 
, We5t Faulkner 
El Dorado, Arkansajs 71730 
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Miss Monda Marlar, Consultant 

Region VIII -Education Service Center: . 

P.O. Box 6^9 

Magnolia, Arkansas 71753 
D^bI Meador 

Assistant Superintendent of Instruction 

Blytheville- Public Schools 

614 Chick^sawba 

Blytheville, Arkansas 72315 * 

W.C. Meers, Principal 
Hot Springs High School 
701 Emqry Street 
Hot Springs, Arkansas 71901 

Mrs. Mavis Nipper, Counselor 

Region VIII Education Service Center 

P.O* Box 689 

Magnolia, Arkansas 71753 

Dr. John Peck, ^Graduate Adviser 
Department of Special Education 
University of Texas at Austin 
Austin,^ Texas 78722 

Steve Phaup, Teacher-Coordinator 
Jpnesbbro High School 

fi Kurrie^ne Drive 
nesboro, Arkans'as 72401 

Dr. Jack Plummer, Director of Training 
Arkansas Rehabilitation Research and 

Training Center 
Hot Springs Rehabilitation Center 
Hot Springs, Arkansas 71901 

Mrs^. Natalie PnlSttT-Supervispr 
Special Education Division 
Department of Education' 
Arch -tord Educai:i:OrK Building 
Li 1 1 1 e ^lUJ^kT^r^ans^s. 7 2 2 0 1 

Bill Puckett, Supervisjjr^ 
Special Education Jiir^sion 
Department of Education 
Arch Ford^JMucation Building 
little Rock-, Arkansas 72201 



Marnette Ragon, 'Supervisor 
North Little Rpck Public Schools 
o 27 & Poplar Streets 

North Little Rock, Arkansas 72114 

L.O.^ Ramsey, Principal 
Morrilton High School 
701 East Harding Street 
Morrilton, Arkansas 72110 

Charles Sims, Principal 
Jonesboro High School 
301 Hurricane Drive 
Jonesboro, Arkansas 72401' 

Leonard Spitzer, Principal 
^ Parkview High School 
26qp John Barrow Road 
f Little Rock, Arkansas 72204 



Dr. Pay Smith, Director 
Region VIII Education Service Center 
P.O. Box 689 

Magnolia, Arkansas 71753 

Danny Stell, Counselor 
, Arkansas Rjehabilitation Service 
1001-R South Arkansas 
Russellville, Arkansas 72801 

Joe Sweatt, Director ' 

Jenkins Memorial Children's Center 

2410 Rike Drive 

Pine Bluff, Arkansas 71601 

Leon Vandivor, Superintendent 
Rector High School 
Rector, Arkansas 72461 

Willard West, Counselor 
, Arkansas Rehabilitation Service 
455 East Township Road 
Fayetteville, Arkansas 72701 

V.C. Wheeler, Mana-ger 
MacDonalds, Inc« 
Jonesboro, Arkansas 72401 

Roy Wood, Supervisor 
Special Education Division 
^Dep^rtment of Education 
\rch Ford Education Building 
Little Rock, Arkansas 72201 
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OUTCOME J 



. Prior to the examination date, Maxine completed several weeks 
of intensive study on the written and practical aspects of the 
.Srate Board Exam for Cosmetology. Her beauty school instructor 
tutored her in the proper steps and procedures to follow in the 
practical portion of the test. Also, her teacher-coordinator 
'reviewed the theory and study^ questions with her for the written 
part of the examination. Her rehabilitation counselor made 
arrangements with the Director of the State -^Bga rd of Cosm ^to-jkrgy^ 
for the teacher-coordinator to read the written portion of the 
Test to Maxine. and she would answer the questions. 

Maxine passed the State Board Exam on April 27, 197i, and 
^received-hei: License of Cost(ietology on May 1, 1971. She has . 
secured job-placement in a local beauty shop. Maxine will begin- 
full-time employment, on June 1, 1971. 
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Ronnie Love, Teacher-Coordinator, Work-Study Experience Program, 
Hot Springs. High School. ' *• 
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All progicams .administered by and services provided" 
''by the Arkansas Rehabilitation Research and Training 
Center are rendered on a non-discriminatory basis 
without regard to race, color, creed, or tiatioi 
orgin- in compliance with Title vi af the Civj 
Rights Act of 1964. All applicants . for pp^^ram 
participation and/or services have a right tcf^'file 
complaints and to appeal according; to regulations 
governing this principle. 



/ 



G 



